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&ew laws, rew currlcula and new students .‘._L.a lot has. .

‘ changed in educatlon since ‘the passage of Publlc Law 94 142, (The
_ Educatlon of All’ Handlca %ed Children Act) in 1975 * Now teachers
" and parents try to learn how to talk together about "spec1flc

: b .
objectlves“; principals struggle w1th the "whats" and "why's" and .

/\

"how's" of‘related services; faquty members at un1vers1t1es
" churn ont new'curricUla-for students with "severe and profound"
disabilitiesf In'sohe instances,'students.classified'as severely
impaired:find themselves in typical school settings; interacting

with thelr typlcal peers - perhaps for the flrst tlme. Chlldren

LEERN ‘<

"who may have qulte severe 1mpa1rments - labels may range from

9

- "profoundly retarded“ to "severely emotlonally dlsturbed" - go

A s

' to. typlcal nelghborhood public schoolsz Segregated schools have

been closed, chlldlen who mlght have spent the1r whole eddcation =

_in separate settings, isolated and segregated from°typ1cal peers,

+

find themselves fully integrated 1nto a wide” varlety of school

-
-

and communltx settlngs.b
\ » - ‘ .

. These events challenge some teachers; in fact some teachers

do notzberieVe‘that‘such 1ntegratlorr47 can work ‘'with severely

.

.handicapped children. "You can't malntaln the necessary quality"

becomes a refrain.' Through 1nterV1ews with teachers and - -
. 1 o i . \
obszrvatlons in theéir dlassrooms (and communlty settlngs), we .
‘ ~ tr - .
_ recount how ﬁeachers have struggled with thé ideas "and practlces

'connected with the 1ntegratlon of chlldren with severe

-

dlsabllltles in typlcal publlc school-(and communlty) settings.
2 ‘ .

[

! ' . . . . .
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The language and the 1nc1dents orlglnate from teachers ‘ N

o oo T

themselves- 1t is e&r language, thelr challenge, thelr charge.‘

o e -

The lnformatlon about teachers in the Unlted States as well as
Te® ‘¢ v

1ntens1ve case- studles of twenty- flve sites in the Central New .

¢ )

wYork State reglon. From the teachers themselves, we heard

.~

storles that illustrate the amblgultles, struggles, frustratlons

‘

and successes that teachers continue to have w1th children - and ~

- . | :
young people who are severely 1mpa1red PR \\j;
C
" FXom the humdreds of students we will focus on three
7 . o

throughout our dlscus51on. : . o .

-

-The rest: of the artlcle descflbes ‘what . students do, shares

how teachers feel and presents how teachers talk about educatlng

\

severely handlcapped students.' '.' : : "
» ‘ 4
Michael coe . .o

“
T - .

. Michael is:twelve and spends most.of his day in an adapted

-

.. wheelchair. He, can push his wheelchalr, but ﬁt takes a long tlme

[

to go a-few feet. Although he talks some, it's hard to Sﬂ
understand hlm, mostly, he repeats everything you say. He
droois, keeps hlS flngers 1n his mouth often and needs help

M 4

-eat1ngu Michael 1J.kes to watch thlngs around hlm- he laugns,

often-,and he enjoys being on the. floor where he can roll around_

Mlchael is labelled a <severely, multiply hand1capped“ student.

\ -
T P ’ . * - * . N
< eggy TR O ~ .

Reggy is elght andj)annot walk She has learned to. s1t,

. .

unattended for nearly flve minutes; drlnks from a ca (with help)

“and has started to use a sw%vel spoon to eat She spends much of
[~ t :
her time in a spec1ally adapted Chaljf“cn a mat, she can-roll -+
\ . ‘o Al . e N
1Y < 1

. . - . . \.J . 2 ’ 1 . . . -

e T , ‘ 4 ) LY .
. . . . . N . ) »
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. ouer, but cannot yet’'pull ﬁerseif around. Peggy_haslweak(myscle
. . . . - . v ‘

,tone'and-seemsiﬁloppy{ Small for aged eight,/many'pebple think'

., 'of her as a-three—year;o%d.. Socially, she resoonds‘to peo,p-le,lrv~

‘ fiailing her arms up and domn.--iabels have inc%uded "profound \
Pretardatiﬁn, with severe cerebral'éalsy" and "multipiy A

. - o _ ~ .

~handicapped.”

'*  Robert-Andrew - o o K

.
]

’ Robeft—AndreW'is 17 years oid; for fdftcen years he lived 1n
L . R ~ .
the. State Psychiatric Center on a Fpec1al ward for,"autistic"

children. 'He bites, kicks and punches Xeopie'for no apparent -
. , S R
hurts himself in other

reason. He also sometimes scratches and
’ . ! 1 k2 ) ;

ways.'. He is a Big person, even for seventeen years old. He has ‘-
. e e", .

lost ‘most of hlS halr and has a. not1ceable fac1al scar- his"hands

< v
. -

and-arms-are large and pronounced At tlmes, he seems to enjoy -

) 0 ~.. .- :
people- yet,. the next second” he ‘may try to punch or blte. He )
<, \ .
cannot talk but uses a communlcatlon board: he seems 1nterested

-~ RN I
.~

)
in signing>but. the teacﬁer 1sn 't sure. In the pasty labels.have

‘-ranged from ' autlSth to severely emotlonally dlsturbed" to

"severe behav1or disorder. " o, o B IR

FEINDINGS | . ;

" ,More and more, the Peggys' and. Michaels' apd RobertbAndrews' ’

I

~have‘begun to show up'in regular educational.and community ,

_settings, Wlth other students their age. : .
\ ‘ . . .
“ . .
After more than twenty site visits across the Unlted States .

cand another twenty—flve intensive case studies in the Central New

»

york State area, we found extenwgive ev1dence of integration of "

students with severe dlsabllltles. From SHIPPS in Malne to_ the

Q9
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Hawaii.Iptegratlon\PrOJect many different programs found ways to
q

1ntegrate chlldren and young people w1th severe'disabilities"

into regular}publlc school settlngs R -t B
.For example, the authors (oi thelrvcolleagues)'found such .

. tt- : . ( N —_— - . - . . J . - . . . ', N ,
practices as thleollowing- : . ) . o7
, ; - s

*A number of high school students 1n Prov1dence,-Rhode

G

.o

Island, labelled\fseverely emotlonalb/ dlsturbed" and prev1ously
,in'a'men:al hdalth facility,’ attend a regular_hrgn school;
| *Michael (of our—earlier profile)?goés;tz a neighborhoed
scnpolj .For.luneh and other activlzies, lncluding art' musicvand
;bre;ding group,{Miehael participates (1f only partlally at
.. coayf

tlmes) w1th typlcal children who aré his own. age. _ -

- . 'Y

a

*Lunchtime for Peggy (also from our proflle) occurs in an,

_elementary school gym,._ w1th about,125 typlcal school—chrldren~"~—j

¢y

It is noisy and confu51ng, but'Peggy sits in her adaptlve chair
on tnefend'of one ef the portable%tableS/ being'fed.by_an:aide,.
with'the help o%va peer tuto 2 some days. :
*An 18 year old student in a wheelchalr attends a publlc
- high school 1n the mldwest and spends part of each school day -

working in arpubllb cafeterla. fHe-learns to ﬁpld napklnseand
helps to set tables in a. commercial cafeteria as part of his

, education. Y " " .
) o -

*In the uppex mzdwe t, two hlgh ool age students are
p

e

pushed around a local supermarket, shOpplng means matching

<

pictures in thelr‘school—produced,booklet:with_lapels on jars and

various packages. Such a shopplng activity is a vital parL of

o=y
-~ u

their "school" currlculum. .

“
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v " *In a regular elementary school in the South, a consultlng s
. ) N )
' 'teacher shows the klndergarten teacher how to. 1nclude a Chlld o
° - . u » \ . [ ow
ukgbelled multlply handlcapped“ 1mto some small -group plav

activities.' This flVé year old child spends part of the- day ih a .
resourcé room, part in a typlcal klndergarten setting and is

fully 1nte§rated 1nt0athe .recess perlods and gym.

*Robert—Andrew (from the earller-proflle) attends a regular
J
thh school : thtle -by- llttle his, teachers brlng him out of a

self contalned classroom and 1nto the typlcal act1v1t1es of the
Ce 4 S .
high school. o oot - - . ot

o '

-

: At a number of different schools acrossjthercountry,

physical integration leads to social integratrl .. For example,
’ ¢ . - . ) . " . N -

in many schools, children from typical settings ask if they c¢an

) Ty 14 o :

bemthe"ones*tO"wheel“or push”the spec1al” chlldren to lunch,

“«

recess, phy51cal educatlon, the bus or other actr\wtles. Because
. A .

the children Wlth severe impadrment 'arerln the regular public
. - \ ) ’ . . . ' Pl
settings, there are the typical social interactions of "Hi, how

.*‘are you?Z" in a famfﬁiar, matter—of—fact-way. More and moref.

social interaction and partial participation in gymy; recess, art,

-

mu51c, study hall‘and selected academics has become the rule and

A . M » -
T $ K

not the exception.

THE CHALLENGE.

"It's pie in the sky." | ‘ .

That was the response from many teachers.
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"After all the Vast majorlty of these kldS with the more

severe dlsabllltles a{e Stlll in segregated, sometimes prlvate-'
schools. It*s bu31ness as usual. .
o e
& Peachers didn' t belleve that it could really be done well

- Many teachers expressed surprlse that in actuallty -- as a

’ [4

matter of real day to day classroom practlce - chlldren they
s

. knew - as multlply hand*oapped or severely and profoundly retarded
were served in’ gualltz settlngs whlch were publlc, typical and-
- lntegrated w1th typ1cal kids.

. "You s&mply can't have as good a. brogfam "

f

This partlcular teaéhe/ worked in .a segregated publlc~ '

school. "She had taught a class for the multlply handlcapped for
- . ey
. SixL ears.

"What you folks are talking. about . . . 1ntegrated quallty_

: \
in the same places -- the same classes and rooms and buildings,-

° . ~ ' o,

W "programs for my kids, I doubt.- After all most of our kldS are-

with' the Same'tasks and objectﬁves/-— that.they had fi§e1years

ago.&“. ) . o Efff

2 a
/ = ’ .

. " n -
% Wwe nodded., / .
=4 ‘ - . "\
"It S blg bu51ness serv1ng really severely handlcapped \
klds,' she gdded. * ~ L R
/ ’ — w
In- another large c1ty school dlstrlct 1n the northeast we
: Q. a .
.sat around 1n the teacher's. lounge of ‘a city-wide spec1al school
talklng with the Head Teacher of- the Severe and Profound Program,
along w1th the Prlnc1pal We Lalxed about how,chlldren w1th
’\ ’

severe dlsabllltles were congregated together. The Prlnc1pal

commented that whole emplres had sﬁfﬁng up around - suoh special

o «

schools.»

o o 6 '%!8 '. L | | - ‘f




///kﬁﬂ//e re part of it, he added. ._\4 S ) é
/*/f"“What s so bad about tha; 4 asked the Head ?eacher., '

She continued. . - ih o ' M,l.

"I think it's a lot of hype - thi s business. about Least
: - B o . -- ‘. | . B
Restrictive Environgent/and4integration," i
How so,wwe wondered : ; o /

/”These kldS ‘have special needs; all the theor es and ‘

.
- -"

' a

ideology and bellef in normallzatlon in, the world won t“make the

kids norma}///ﬁo way . . . it's not faif to the kids or tQ the
K 4 L . "4 N .

parents.'" , v ot . .

She paused

r

"You people 51mply don' t know what it means to educate a 4

severely handlcapped kid. I mean look at the stafflng patterns
l ~

alone: in most ‘of our classes, we've %ot six kids; for those six,
»

we provide a teacher, usually two aldds (or a“volunteer plus an <

alde), two or three.theraplsts and maybe a part—-time health aide‘
- [.;,' ”~ . . L
pf‘nurse. And it's just the beglnnlng. _ o T (

[

We asked for elaboratlon. .

< ’i . .

-"You simply cannot provide the_quality and intensity T

- ' ) . - ,-_ N . . . . )
necessary in a regular class setting. -It means nearly 15 mlnutes

per day merely to get off the coats! - It means 20 mlnutes gettlng

to the lunhch- room and at least an hour of 1nd1v1dual feedLng
/
programs. It's an intensive one-to-one w0rk on fine motor, gross:
A -~ .
motor, range- of—motlon, whatever.

"She paused \ ‘.

- . o

"Don t you Yealize that 1t can- take 10 minutes alone “tJ get

a child to utter a 51ngle sound? Who s got that tlme or skill in

Py




e

the regular class? Besrdes, this whole setting makes sense: ~ e

you've got the equipment sinks, tOilets,Zall in- one. room, with- s

. the. essential support staff immediately avallable

: We suggested that based upon extens1ve,s1te VLSltS our staff

9had found something quite different . . . We started to talk o
about how integratead Settings use therapists-differently, used.

1

consultants to support regular teachers and that there .were very

different curriculum approaches, including more functionalr

{ -

'community referenced methods. She waved us as1de

Lt »

""Sure, it's a good idea == in theory, but it's different

. % . " -
3 ‘0

when you work ‘in the classroom with these kldS every day., You

-
f

must be realistic, after all."

R

.

We wondered-about "realistic“; what did that mean?.

//Q\i> "We've got'some real sick kids-here' llVlng and dying are
| daily isspes. It's not falr to the kids or their parents. What
doﬁmost reguiar educators know‘about seizures? What if the kid

chokes on his food? - R o _"‘ i o _

0

/}The PrinCipal had the final word.

“You—c%uldn t poss1bly meet the objectives as SpeCified in

the IndiVidual Education Plan w1thout these intenSive spec1al

;e

‘services; bes1des, the best way to implement these services is in

. LI r~

a specially equipped and designed setting. It makes the most <

~. - - - i - i

*sense . . . as a model." - .

T, A ’ . ’ " .‘ N Y - . ' ‘0«- Q
We started toisay, "but we saw it happening . . . the models °

are different . . ,'people’are using special therapists as .

consultants -." . . there's the -"transdisciplinary'.model for
o - - . A N
o delivery of therapy . . " but the ‘meeting was over. The
. . "~ \ -
PrinCipal and his Head Teacher had to get back %o work
AN ' . g . . B —
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. 'J o
means.’ Some talked about "treatment".and "therapy time", othersv

.
£ : . .
‘ - . -

®

DIFFERENT MEANINGS OF EDUCATION . , -
From our conversatlons with a w1de range and number of

teachers, we found that many teachers struggled w1th the same.

o

questlons. . C _ t R

What dorwe teach°
) . -

‘How”do we'teach? o /

And where? e ' o .
) o~
Some teachers felt frustrated by questlbns about

2

>

'1ntegratlon- others. were exc1ted about new ideas and approaches.

We heard exc1tement about transdlsc1pllnary therapy, functional

IEP's, parent 1nvolvement, 1ntegratlon strategles, vocatlonal

'tralnlng and communlty based training.

“In part we discovered that'teachers didn"t just do thlngs

differently, they also had dlfferent 1deas about* what. educatlon

o ¢

-

‘@

aboét\ getting kldS ready and still others about "functional
SklllS" and natural settlngs. - L\ )

We found three dlstlnctlvely dlfferent approaches to the

a

-~
meanlng of educatlon of. educatlon for severely dlsabled studénts

reflected in both the words and the feeling of these

.

conversatlons. Here we .will call them 1) . the Cllnlcal +~Treatment

.Perspective, 2) the Developmental Learner PerspeS/uve, and .3) the

Functlonal Life Skills Perspectlve. It is 1mportant to note that’

many teachers use a comblnatlon of these dlfferent approaches and -

<

perspectlves. But talklng about them separately w1ll we hope,
: , .

‘provide some he}pful.clarlty. . . Ca ST -
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’

a

- setting.

The Clinical Treatment Perspectlve

*
s «

« Until very recently//the educatlon, treatment and

programmlng for the pcpulatlon of kids labelled”"severely

) <

'handlcapped" ‘was a record of fallure ‘and frustratlon, 1nclud1ng

L 1 é

_frequent segregatlon, 1nst1tutlonallzatlon and weak to

'nonex1stent programmlng Ten years ago the odds would be hlgh

that none of the’ precedlng students would be in a public school.
= .

~

Most)would not have been in-any school program at all; all three'~'

students would have been candidates for a total 1nst1tutlonal

.

. " v
-

Wherever the program's actual setting, it ‘would be dominated.

- : s - 2
by a commitment to a "clinical treatment" or "therapeutlc" model

Physical and occupatlona1 therapy, as well as speech therapy
would be the key "treatments. " Children would be taken to the

various theraples out31dg the classroom and given individual

@

seSsLFns. Typical%y, therapis%s might concentrate upon range of
. . ~ . S~

motion, head contrbl” balance, mouth closure.' Thevassﬁmption

would be that once Peggy or Mlchael (students mentloned eaLller)

could have better balance or hold—up thelr heads, they would be

able to plck—up\orjectsaégrasp toys, start to be able to feed
. - ' - e v ) .
themselves or whateVer. o oo <

. .- o '

s a - . L . ¢
Assuming that either. Peggy or Michael would be in any

T ‘ . . . ) gL N

. . . o
program ar all, the focus would be upon "improvement" or "getting

_better". ‘There would. be little need for situations Where these

more sevarely handicagped youngsters interacted and mixed with

‘typical students. The’focus of the clinical ";nterventionﬂ—wcﬁfd

L~

. . ( . ‘ . VN
bg relatively narrow and specifict get the child to bear weight,
. . . ' . . N v )

-’

'R



position the child to prepare to crawl; Qorkjbn sitting or

grasping or reaching. And most of these activities would be done

by therapiSts. To "educate" a Chlld such as Peggy —-= who had
s1gn1f1cant developmental delay and Cerebral palsy-—- meart to
"treat" some of her "def1c1ts" and try tO’ovefcome them througn

Legular, technlcal exerc1ses.' ’ - . - T

-~

The conéext for learnlng would be narrow, prec1se and

LAY

therapeutlc. Once the student 1mproved (or became less atyplcal) \

; then she would develop SklllS to c0pe in a less 1ntens1ve (and
N less segregated) settlng. T

For example, applled to Mlchael (the student mentioned

earller), the approach myght mean the" follow1ng- 1f Michael has

/'had dlfflCulty w1th s1tt1ng and 1f a team of medlcal spec1allsts

dec1de that he has a rlsk of developlng a bent splne,.then thls

’

cllnlcal treatment perspectlve would put a body brace on the

chlld,' The object of. the treatment would be to correct or v
prevent a "bent spine." The assumptlon would be that-once the

treatment has taken effect, then that partlcular\problem would be-
cured“ or at least allev1ated” ‘ : N N ;

a

\§§£ 1 Teachers often-find'their role to be one of caring for .

~

;/ \\‘
, .

udents in. between therapy app01ntments. Thelr.contribution as

’

.....

Ll . tl-‘"é{f/ L
secondary to the necessary expert and technlcal programs provided
“by,theraplsts. Teachers aloneé are left to flnd ways to . 1ntegrate
B o s .
-and . coordinate several different therapeutlcmprograms 1nto a

.~student’'s classroom-day.’ -

s : : - S s
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One of the unfortunate consequences of the "clinical ~

.

_treatment" approach as a way to serve students with. severe .

-

disabilities is that many of the students do not get "beakter";

.

they aré not cured. Many staff who_had concentrated time and

effort uponqthe elimination of certain behavior.and physical
prohlem expressed discouragement‘to find 'that after many years,

the treatment has not worked. Their frustration and fatigue

often creates an attitude that "nothing'much'can be done."

£

The Developmental Learner Perspective

‘This perspectlve'sees the student,as”lagging hehind in a

.growth'process. Students are "delayed" or'"hehind" in
deVelopment.compared to the majority-of‘students whb are the same
chronologlcal ageﬁg 'The teacher guides- growth in a partlcular
sequence to help the student "catch up Hopefully, the student

responds by acqulrlng new knowledge or SklllS, at a faster rate.

The ultimate goal is to have . the- student become as able as her

-peers -- to catch up to'thehnorm, or at least, to’narrow the
h | ; _ ., R B}
distance between present performance and the norm. '

-

J

As the development gap widens beyond the#need for special

»
~

"catch-up" sessions or temporary removal from the regular ¢lass.
- to special help,'temporary segregatlon from the regular. settlngs

,tends to lengthen. Frequently, temporary removal from regular
c ¢ -
class becomes permanent segregatlon. Furthermore, the linkage

between developmenfal delay and removal from regular settings
b

contlnues. \Usually the gap between chlldren with severe'Q

) - )

disahilities and typical children widens: therefore, children

with relatively severe handicapg do not "gatch up"'to.typical

children;'such‘children'femain segregated_from typical phildren..

—

. 12 ‘-
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A real llfe exanple follows. °

¢

At a due' process hearing .in-a mld—wesfera State,/parents ‘had

3

/
challenged the1r 18 year-old son's Ind1v1 ual Educatlon Plan
(IEP) A prlmary focus of the IEP was’ to/get the 18 year-old -
N D . B v Qu .- e
young person. (who happened to be labelled "severely handicapped")

to identify“the’colors red, white*and blue. When asked at the

v
//

hearlng why the young man was trylng to learn his colors at age

/

> / . .
; o
. years ¢ld and e needs to progress in sequence as a person that

18, his teacher replled ﬁBecause he has a mental age of flVe

Al

mental age might do."

-

R The hearlng offlcer asked the teacher what would happen if
. - o :

the young man learned the colors?

2“Then_we would teach him green andvhrown.ﬁ
It may'be an éxtreme example; yet,pthera"‘much truth'in_it.

The dllemma At raises for the develOpmental approach is . ‘

fundamental what is. the answer to the question, "how old is the

18 year-old severely handlcapped‘boy w1th a mental age of flve

2

. years old?" ' Too many teachers would answer as 1nd1cated in the

L4

due process hearlng, "five years old " of course, ‘the young man

. h "

J
happens to be 18 years old, w1th1n the: llmits of hlS abllltles,

A -
{
v

he needs to be seen and treated as 18 years old

v

In Mlchael s case, for example, 1nstead_of putting on a

-

body;hrace'and seeinnghether or not such treatment worked-to‘
correct a bent splne, the developmental perspectlve m1ght teach
Mlchael t5 assume the correct posture. The p01nt would ‘be . to »'~_
assist muscle development and to achleve some trunk control so

\. l

that . chael would be develOpmentally closer to the norm., With

& - I

- : ~ . ™~

13
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Robert Andrew and the problem of agqress1on toward others, the

L]

developmental learner perspectlve mlght focus upon returnlng the
student to the more normatlve, developmental behdvior, using some
: r

.of the-same-lnterventlons c1tedgearlier.m;.hw“_;“

Unfortunately, with 2ach pasSihg year, the prospect*for

cateching up to the norm -- gets dlmmer and dlmmer.. Some teachers
may even begin to wonder ifcthey are .teaching anything at»all;
'Frequently, sueh thonghts, even’when nnSpoken, lead teaEhers.of
" the seyerely handicapped to feelings of fﬁtlgue,,frustration and
.\ ' '

isolation. o _ , = : et ' .

The Whole Life/Functional Persgectlve - | ' .

This perspective beglns by seelng the student as 1ust RS
‘dlfferent —-- but not too dlfierent - The educatlonal stlateny
becomes this: how can we help both thé student and the student' s

’o
envi ronment adapt to each other7 You can accommodateu

[ —_———

dlfferences, even very Dag ones, by brlnqihg the skllls qhe i

i

-~

student“does have into correspondence with the SklllS others have

i
JERTARE . R X ) . - : o . i )
" “and use.'~ ‘ vJ - : S . " /
There“were two ways'people talked about the kinds of ™ »
. * o J‘
-‘act1v1t1es thlS perspectlve suggests-_ p : /
e 1. uYou»flnd-ways for a - student tofdo those thlngs.that,

if he- dldn £ do them,. someone else would have to." ﬂ}
For example. Mlchael'can't tell time yet. He ean't count

‘or talk about yesterday. ‘Butahe does.knowﬁﬁtime” in a féﬁctional

. sense:  when the plcture of the clook on hlS desk matches the) .

‘clock on the wall, 1t’;s tlme to go to lunch.or go homel'_Mlchael

o«
. . ‘ . » . . o
. e ¢ i
14 o : /
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may never'learn \o tell tlme the way other children do, bﬁt in a

similar way, .he can look at a clock and then do somethlng because
v

-~

'of what the ciock says. No one has to come and get hlm.

B

.For Michael and otherﬁstudents, teachers can help turn thelr‘

"dlfferences into gust dlfferent ways of doing thlngs for ':f'

°

themselves- for- example, use’ snaps or velcro fasteners SO no one

. Y vy

has to 21p a student S coat- or adapt doorknobs w1th rubber

~ ., “ . -

'covers so that studentrs themselves can turn them. v - -

-

It is not always easy»to flgure out" these adaptationg ot

accommodations. Sometimes we saw.whole groups of people --

‘teachem,.a-therapist or'two, a.parent =- talklng about and trylng

. PR -

dlfferent 1deas until a solutlon was found , _ .ﬁ

3 N o

Sqmetlmes a partlcular student won't bé able to do somethlng

completely alone, makZ;g toast for breakfast mlght mean just
\ .
‘pushlng down the handle of the toaster,‘eatlng a meal mlght mean

K \

learnlng to swallOWawell enough so you can flnlSh when everyone«

DEITY AY
S .

else does- gettlng dressed mlght mean belng able to roll over at~

1

the prOper tlme, or taklng off .the shoes someone else has. already

untled ' Even learnlng to do llttle parts of thlnés means that
®

K

L

.someone’ else doesn t hayve to do them for you.- S : s e

-

Thlnklng about educatlon this way seems to have helped

Ateachers find new thlngs to teach ang. students new thlngs to

,learn.  one teacher Sald,‘ you don't have to wait untll-they g
‘are ready." L e e (,‘ _~‘v ‘ CL ¥
: . S ' oA :

Robert-Andrew doesn't talk. - He has never babbled, or even

»

gestured very clearly. But when he pgints to the plcture of a

v

[(]

cup on hlsvcommunlcatlon board, people know he wants a drink” Nd;




s . P

one is sure that he understands that the picture is a cup, but he

always .drinks after pointing to the cup. Robert~Andrew s
¢ RN
communication board only has ten-picturés so far. Maybe he will

~

1earn some. signs. Right now he has ten ways to tell people what
V4
. rd -
he wants or doesn t, even if it is w1thout words or sentenees.
N 'A

£ 2, “You find ways for a. student to do the kinds of things

3
X - . - [ . . -
everyone else does._ e R N

For example, Peggy can/t read and she has .great difficulty

.turning the pages of a book but she enjoys looking at the.pages

and likes to have someone ‘read .to hers Still Peggy can go to,

. the library with the other 8 year~olds and help to check out 'her ’
. \ oo

own books. Certainly, Peggy would. not use the library or ' the

U‘)

.bOOkS in JUSt the same way fhe other children do; but here would {8

3 -
-

'be a.particular Similarity =~ an equivalence -= about‘the(way
P°ggy uses the library along With the other 8 year- olds. T

’ n /—\.—.., S . [ >
‘A prinCipal told us, "They don t always have to.be learning

some'speCific things. It is functional'juét to'be_ableato be =~
- ST T e T e T ‘

part of the group. SR ’ SR - . m..»

FRRS oo \ s B e

AU gOing to a basketball game to enjoy the’ lights and L
ut';"_noise, '
riding'a bus, : c s . T e

- o playing)in a park / e “ilh f. i_ .“

: watching airplanes . IR

,, e ]

o o

These are;all ways offbein part of thebgroup;' : S e .

L/ ‘ | .

“From this functional/perspective, ‘education takes on broader
SR I e e : ' '
meanings... In particular; we sawfﬁhé.education_of students ¢

.happenihg.in ayvariety\_jlcommunity,settings. Students learn, to

-
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. do parts of jobs in restaurants and hospltals,,shop in grocery
4 .
stores or malls, and learn to cross streets. .
. ‘.”"r

The teachers who talked about educatlon th1s way said

-somethlng else as well. In Mhany 1nstances Old feelings 9f

" frustratlon and even hopelessne§s had been feplaced by> .

[

enthus1asm Granted teachers contlnue to struggle w1th a lot of

(r

the same questlons, but seem conv1nced that they will create the

ans,w_ers . o e
PUTTXNG,PERSPECTIVE INTOJPRACTICE Co o e

, /,\/4

~Theé challenge of maklng these pr1ncmples work remalns. We

sawv-.a lot of dlfferent ways people are tr ing in the. programs
‘ Y N/ Y g\

which . do 1ntegrate/students with sewere disabi ‘“" " The

-r,f:

"

schedules, data, group 1essons, even teacher hall-duty -- are
- S \ ' "' LY ¥ { s .
f”fstlll develOplng and belng reflned . § . T
\ . f r . ,/ - . '
> Even larger detalls are only lewly com1n

‘ an 1nterv1ew w1th ar couple of regular educatlon te chers 1n the”

into ‘focus. :In'

- lounge area’ of . an elementary school both-teachers commentedz_

-»,, L - ) "..

about the.lmportance of support ' . ;,)ﬁ\

/,\;+/ '"It has nothlng to do withr dumplng klds in our classes, lt's

~ a whole different model . really. . 7 ' ';

-

One of the consultlng teachers tb a buwldlng (qu district)
wherge the most’severely handlcapped students were 1ntegrated 1nto
a wide varlety of tprcal settlngs, summed up a key d1mens1on of’

- quallty.‘ . % . ;,- . : ' - v

s . |
AR
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o \ : 4
'5"F1rst, the support staff. has to be in place; you can' t take

the %pec1al educatlon kids out ‘of . the room and do your thlng (1f

v q

- ;‘“ .

you happen to be a speech theraplst, for” example ) It s a ‘matter
. of consultlng w1th the regular staff, worklng with them on

.Practlcal functlonal act1v1ties.. We asked her'whati;lsﬁf
"It helps to be tralned- you really need to- have the
‘jconfldence (and” skllls) that kldS who happen to be qulte severely"
handlcapped can be educated i And I think thatfsystemzalde issues
-m tter, here. Wlll a Prlnc1pal be convlnced that 1t makes good

u

program and flscal sense to brlng back these kids w1th severe

. dlsabllltles and put them in their local ,nelghborhood schools?

.

I_mean « «._. 1n some ways 1t's\a matter of people changlng "
\Some talked about values and phllosophy " For example, this

comment from a teacher at a cooperatlve dlStrlCt (where they had

e ..

/2 closed segregated prlvate and segregated publlc settlngs)

"We have the ba51c phllOSOphy, "the Spec1al Educatlon

Lo :
_{Dlrector belleves 1n the 1mportance of 1ntegratlon. And now that

they see it happenlng, regular feachers belleve it too.,
- . . ..‘!.
A spec1al educatlon dlrector in Malne put it more
) ~ ~ -
. pragmatlcally e : ' - , f 'f_

L4
-

"If we are ever going to be dble to- make\accommodatlon for
i’the saverely handlcapped 1n our communltles ——ilong range -,

. we' re g01ng to have to start 1n our schools.

¢

Whether gt. is a matter of perspectlve, values, pragmatlcs,'

’ e 5 ¢

@support, sYstem, or all of these,_lt is. a least as one teacherh

L

put it, "a matter of_peOple changing."

.18 e e
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For us the most 1mportant message is that people can and do

change. Indeed school dlstrlcts and in instances, whole states

P
have- changed ' Ways have been found to integrate students with

severe dlsabﬂlltles into public settlngs while malntalnlng and
b\ ’}(‘ - . I .
extendlng a necessary level '0f quality ‘and 1nten51ty of

programmlng. Whlle many struggles and amblgultles remaln,

-

students llke Peggy, Mlchael and ‘Robert- Andrew -are Ygoing to

'school and learnlng with other kldS their age.

19




. Resources

At

* For analysis about and discussion of - 1ntegratlon practices
and the concept of the Least Restrictive Enviggnment, see the
follow1ng publlcatlons produced by the Spec1al Education Resource
Center at Syracuse (Regional Resourde Center $#29) :

‘1. "The Least Restrlctlve EnV1ronment- It's Application'to' 7

- Education" .

‘——DougIas Blklen

—— ,

’

socio-political development of th RE principle.
Rev1ews the recent research and experience.with
‘integrated schooling and identifies the key factors
which can facllltate or . 1mpede 1ntegratlon.

"Traces the historical, legal, pro§£5s1onal, ‘and

2. . "Public Educatlon for Chlldren with Severe, Profound and
Multiple Disdbilities; The Least Restrictive Environment"
: ——Douglas Blklen \
‘Amswers the questions Why? Where’ and How?  to
- integrate all students with disabilities, especially
AQE' those with- severe/multlple disabilities. ' Musters:
) all the arguments for integration and concludes that
quality integrated. schoollng makes sense and is
working.

P N . :

3. "Tradltlonal Barrlers to Educatlon Opportunlty Unserved/ »

Underserved Children and Young PeOple in. Special Education".
——Steyen J. Taylor and Staff '

- Presenfs the concept that traditional barriers have

. madéslt difficult for many children/young geople to
get a free, appropriate education. Provides an _—
analytical framework/to understand how to overcome .-
traditional barriers to full service. Suggests a
variety of solutions. ;%

4. . "Making Integration Work: Strategles for Educating Students'
with Severe Disabilities’ 1n Regular Schools" L
_ —--Steven J. Taylor
gDescrlbes the creative practlces and strategles
actually being used _,in states, school districts,
‘individual schools and classrooms across the
country td provide integrated schoollng for students
Wlth severe dlsabllltles. ~

.




The precedlng publlcatloAs are avallable for $1.00 each for
postage and handllng froﬁ the Special Edicatlon Resource Center.
| * : : :
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. SPECIAﬂ E UCATION RESOURCQ CENTER
.| Syracuse UnlverSLty\

—- 1400 -Huntington Hall!
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For bacﬁground and a wide varlety of effectlve teachlng

approaches, se€ the follow11g. v . B o
Apélloni, T., Cooke, T.P. "Integrated programming at the ,
infant, toddler and preschool age levels." In M.J.

Guralnick (Ed.) Early intervention: and the integration
. ©vf handicapped and nonhandi®apped chlldren Chicago:
. v Unlver51ty Park Press, 1978. :

Bates, P., Renzaglla, A., and Wehman, P, . "Characterlstlcs of .
~an Appropriate Education for Severely and Profoundly !
Handicapped Students." ' Education and Training of th€
Mentally Retarded Aprll, 1981, 16,-142-149.

&

Brlcker, -D. D "A ratlonale for the 1ntegratlon of handlcapped
and-nonhandicapped school children.". In ‘M.J..Guralnick .
(Ed.) Early intervention ard . the integration of handlcapped
children. Baltimore: University Park Press, 1977.

PP - > : o . ,
Brown, L., Branston, M.B., Baumgart, D., Vincent, L. Falvey,'M
o & Schroeder, J. "UtlllZlng the characterlstlcs of a.

‘ ~variety of current ‘and, subsequent least restrictive
environments as factors in the development of curricular
content for severely handicapped students.- In L. BrOWn,

M. Falvey, D. Baumgart, I. Pumpian, J. Schroeder, & L.
Gruenewald (Eds.) Strategies for teaching-chronological age
approprlate functional skills to adolescent and young adult
severely handicapped students, Vol. IX, Part 1. Madison,
Wisconsin: Madison Metropolitan 'School District, 1979,

. Revised and- repubhqshed Journal of Spec1al Educatlon, 1980,
14 (2), 199-215. ,

'Browny L., Branston, M.B.iHamre—ﬁietupski, S., Johnson, F., ‘
Wilcox, B., & Gruenewald, L. - "A rationale -for comprehensive
longitudinal 1nteractlons between severely handicapped
students and nonhandicapped students and other citizens.
AAESPH Rev1ew, 1979, 4 (I), 3= l@? o , . e

BrOWn, L.f Branston, M. B., Hamre—Nletupskl, S., Pumplan, I.,
Certo, N. &.Gruenewald, L. "A Strategy for developing
'-chronologlcal age approprlate and functlonal currlcular
content ‘for severely handicapped adolescents and young.
~adults." dJournal of Sgecial Education. 13 . (1), l979,
81—90 : o el S : Coe

Brown,_L., Falvey, M.,'Vlncent L , Kaye, N., Jobson, F\é& )

¢ Perrara-Parrish,  P., & Gruenewald, L. "Strategies for
‘'generating comprehen51ve, longltudlnal and chronological age
.apptoprlate 1nd1v1dual educational plans-for adolescent. and\

young adult severely handlcapped students." In L. Brown,
M. ‘Falvey, D. Baumgart, I. Pumpian, J. Schroeder.& L.

Gruenewald (Eds.) Strategies for teacliing chronological age:

'v,,approprlate functional 'skills to adolescent and young

severely handicapped students. Vol. IXgsPart 1. /Madlson,
"WI: Madlson Metropolltan School DlStrlCt,7l979

i A
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ﬁxbwh L., Pumplan, I., Baumgart Pp., Van Deventer, P., Ford, A.,.

lebet, Schroeder,'J. &' Gluenewald L. "Longltudlnal
Q trans1tlon plans in programs--fgr--sevarely handicapped
students." Exceptional Chlldren 47, 8, 1981. :
BrownL, .,\Wlldbx, B., Sontage, E., Vincent, B., bodd, N. &
Gruenewald, L. !"Toward the realization of the least
" restrictive -educational environment for severely handicapped °* -
students." . In L. Brown, J. Nietupski, S. Lyon, S. Hamre-

Nietupski, T. Crowner and-L. Gruenewald (Eds.), Curricular
strategies for teaching functional object use, nonverbal
communicatioh, problem solving, ,and mealtime skills to
severely handicapped students, Vol. III, Part 1Y Madison,
WI-: Mddison Metropolltan School DlStrlCt, 1977, 1- -13,
’x

‘Dybwad G.. "Avoiding mlsconqeptlons of matnstreamlng, the  least
restrictive environment;. and normalization" Exceptional
Children 1980 47, 2, 85-88. . '

Gilhool, T. & Stutman, E. "Integration of severely handlcapped
students toward criteria for 1mplement1ng and enforcihg the
integration imperative of P.L. 94-142 and section 504," in
Criteria for the evaluation of the least restrictive
environment provision. -Washington, D.C.: Bureau of
Education for the Handicapped, Dept .of Health, Educ&tlon

“.and Welfare, 1978 “ .

N ,

Guralnick, M.J. (Ed.).. Earlx 1nterventlon and the 1ntegratlon of

handlcqpped and nonhandicapped chlldren. Baltlmore. ¥
Unlver51ty Park Press, 1978 .& :

Knoblock, P. & Barnes, E. "Chlldren learn together: a model
program integrating severely disturbed ‘children into an\§p
setting" in S. Meisels (Ed.) Open .Education and Young

© Children with Special Needs. Baltimore: University Park
Press, 1979. : '

.

&

Pumpian, I., Livi, J., Falvey, M., Loomis, R. & Brown, L. .
"Strategles for generating curricular conteént to teach
adolescent ‘and young adult severely handicapped. students
domestic living skills," ‘' In L. Brown, M. Falvey,.' "
D. Baumgart, I.‘Pumplan, J. Schroeder & L. ‘Gruenewadld

- (Eds.), Strategies for teaching chronologlcal age :
- appropriate function skills to adolescent’and young adult
severely handicapped students., . Vol. IX, Paxt 1. Madison

Metropolitan School Dlstrlct, 1979, ~ |
g . #

Sallqr, W., & Harlng N. "Progress in the education of the
severely/profoundly ‘handicapped." 1In N. Haring & D. Bricker-
(Eds.), Teaching thé severely handlcapped (Vol. 3). v
Seattle- AAESPH, 1978 ‘ . . : : //
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Sailor, W., Wilcox, B., & Brown, L. (Eds.) Instructional design
. for the severely  handicapped. Baltimore, MD: Paul Brookes

Publishers, '1980. '

£
S . t
Vincent, L., & Broome, K. "A public school service dellvery
model "for handicapped children between birth and five years .
age." 1In E. Sontag, J. Smith & N. Certo (Eds.), - g
<;§Eéﬁtlonal programining for the severely and profoundly
hang@icapped Divisiom”of Mental Retardation; Council on
Exéeptlonal Chlldren, Reston; Virginia, 1977.

Vincent, L. Sallsbury,,C., Walter,‘G., Brown, P Gruenewald, L.,
& Powers, M. "Program evaluation and curriculum development
'in early childhood/special education: Criteria .of the next
environment." . In W. Sailor, B. WilcoxX, & L. Brown .(Eds.)
instructional design for the severely handicapped.
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